The living in 21st century's global world has a great impact on various aspects of life in interdependent society. Teachers and educators are expected to be well prepared to teach in classrooms characterized by diversity in culture, language, abilities and other characteristics of pupils. The other challenge for teachers is to support development of new competences of pupils, competences, which enable them to understand global world and to be active participants in new living conditions. The task of teacher training institutions is to find the ways how to prepare globally competent teachers, as their training as well as a real educational practice has always been connected to the existing socio-historical context. The authors of presented paper pointed out some issues linked to the global competence of teachers and the requirements of globally competent students. The paper is focused on the importance of internationalization of future teachers' preparation. Based on collected empirical data, the authors present possible ways, outcomes and benefits of international study stays of students (prospective teachers) for their professional growth, teachers' competences and personal development.
Introduction
Rapid changes taking place around us are reflected (or at least should be reflected) into various aspects of the education of children, youth and adults. They demand insistently from us, especially from teachers, to be on the pulse of time, to leave our normal stereotypes and be sensitive what affects the current situation in education of children, which is different from the conditions of their parents and teachers. Speaking about the current questions of contemporary education, every topic is actual, since the education is determined by the changed historical space-time in which it takes place.
The present life is very turbulent and it is expected that many faces of turbulences will influence people in the future. Globalization of today´s world has become a phenomena which is a very frequent topic to analyze and discuss for representatives of variety of professionals. It is considered to be the main factor which enters into everyday lives, in our homes, work and leisure time, which has wide impact on our life style, communication, links to outside world, etc. The process of globalization is not separated from educational scene; it generates new problems, which can be very often solved only in close international cooperation of professionals in education. Reality of a global world has close links to internationalization of education, multicultural and global competences of teachers. Accordingly to P. Richardson there should be a shift in a teaching, as "teaching is a global profession" (2012, p. 23) .
The changes in the social context are transferred into the different levels of school life, colleges and especially universities that prepare future teachers inclusively. Applying the ideas of the famous Czech pedagogue J. Kota, it is absolutely true that if we want to change the education of children, first of all, we need to think about the education of adults who come into the educational contacts with children (In Vališová, Kasíková, et al., 2007, p. 16) .
To be a teacher, it needs pre-gradual education of a high quality as well as life-long study. According to us, one of the ways of life-long learning, searching professional and personal cultivation of teachers and future teachers is participation in international activities.
International cooperation of universities
The importance of international cooperation among universities can be documented by the existence of a lot of International Associations and Unions. One of them is the International Association of Universities (IAU), which was based in 1950. Its mission is to promote the contact among universities in various countries around the world and to find the ways for international cooperation as much as possible for higher education institutions. Significant strategies in cooperation were articulated for example through the international document "The 2000 IAU Policy Statement Towards a Century of International Cooperation", through the conclusions of the international conference on higher education and cooperation in Lyon (2002) , as well as through the statements and calls of "International World Conference on Higher Education" (2003), etc. An important role in the internationalization of higher education has the European University Association (EUA), European Association for Quality Assurance in Higher Education (ANQA), European Association of Institutions of Higher Education (EURASHE), European Students' Union and other associations. The basic program consists of international instruments related to international conferences and declarations of Maastricht, Amsterdam, Paris, Bologna, Lisbon, Prague, Bergen and others. As P. Zgaga (university education philosopher from Slovenia) stated, in the late 80's of the last century was seen a significant movement at European universities. It was the reflection of Global Market Economy, the political movement and integration processes in Europe from a global perspective, the fall of the Berlin Wall, the free movement of persons and the growing multiculturalism. These and other events triggered international discussions and education policy. Under these conditions there was created the space for the mobility of European students and teachers of universities; in particular through the programs Tempus, Erasmus/Socrates, CEEPUS, Nordplus etc. (2007, p. 19-24) .
Under the auspices of The International Association of Universities in 2003 a questionnaire was elaborated and sent off that was to bring the insights of university experts in various fields of international cooperation. It was the first mapping of the situation in the life of universities. It pointed to the need to monitor the level of international cooperation (it became the starting point to draw up the long-term strategies of IAU). The questionnaires were completed by 176 institutions (respondents) from 66 countries (higher education institutions from Africa, Asia, Europe, Middle East, North America and Latin America). It should be added that all addressed countries were members of the IAU, i.e., the concept and context of "internationalization" was clear for them. The questions were designed so that from the answers could be selected existing positives, negatives and the obstacles to fulfill the idea of international cooperation. Despite the evaluated data is from 2003, mostly is still relevant. The analysis of the data was carried out in two stages, first as an overview of all countries and subsequently as the comparison of the countries, in respect of geographical regions.
From the analysis carried out by the J. Knight (IAU, 2003) we choose the most serious findings, because they correspond to our own experience. It was found that:
 the mobility of teachers and students is considered to be the most important activity in the field of internationalization of higher education and it is also the fastest growing area of internationalization;  as the main benefits of internationalization were mentioned: enhancing level of students, teachers and other professional staff, raising academic standards and quality in higher education and scientific research;
 distance education and the broad use of ICTs is considered to be a key factor in promoting the introduction of innovation in higher education and the internationalization of higher education;  the negative aspect is that despite the fact that two thirds of the addressed higher education institutions officially declare the existence of policies and strategies for international cooperation and the internationalization of life in college, only half of them implement it in practice (e.g. budget for international activities, monitoring and evaluating the results of this field work, etc.);  the greatest risks of internationalization of higher education are to fade away the cultural identity (resp. the fear of such an option) and the so-called "brain drain", (mostly confirmed by respondents from African countries);  the major obstacle to the implementation of the ideas of internationalization of university life was shown a lack of financial resources. It was further found that 73% of respondents are convinced that the internationalization is one of the priorities at their institution and indicate few major reasons why higher education institutions support internationalization. The reason for this is that it allows mobility and exchange visits of students, teachers and professional staff, cooperation in education and research, it supports to increase academic standards and the quality of university education, allows the participation in international research projects, as well as it provides more space to assist the development programs. Moreover, it creates the opportunities to cooperate in developing and improving higher curricula, to strengthen the international and intercultural understanding, it is the source of better institution profile, its "public image", giving it a raising prestige, it creates a space for diversity of the student and teacher population and allows to obtain the funding from various sources and to receive the students from different nationalities (Knight, 2003, p. 8) .
Regarding barriers to implement the idea of internationalization into the life of universities it has shown that most institutions face similar problems such as the lack of strategies to facilitate the internationalization process, lack of financial support (it was generally indicated as the most serious barrier to the process), inactivity, or problems with the administrative staff at universities, competition among different priorities of universities, lack of appreciation and the failure to recognize the work carried out abroad, lack of relevant information, a misunderstanding of what the internationalization of higher education is going on, insufficiently prepared and unqualified personnel in the field of internationalization. Furthermore, were revealed problems at the level of faculties and heads of departments -the lack of common responsibility to promote the internationalization, disproportions in increased workload of teachers involved in the internationalization process and on the other hand, lack of preparedness and support from administration departments (at central, resp. departmental level), some problems with the transfer of credits and finally problems with bureaucracy (Knight, 2003, p. 13) .
The research results about internationalization of academic life are close to many of our own experiences we have acquired in organizing and participating in the mobility of students and university teachers, to innovate the content of future teachers training with respect for the principles of European dimension in education and by participating in international conferences and projects.
Teacher preparation for education in the global age
As we have already mentioned before, life in the 21 st century has undergone a great changed. Circumstances of life today and for the future underline new competences of people, often called as "global competence". Based on relevant research, experiences and professional resources, Ch.West suggests description of a global competence. according to her ideas and outcomes of other researchers, it is clear, that global competence include knowledge of other world regions, understanding its culture and international issues, it requires skills to communicate in international language (to be skilled in foreign languages), the ability to get and to use information from various sources and to model the values and perspectives of tolerance, respect and interest for the other cultures, people and the global life from general point of view (see more West, Ch., 2012) .
Having in mind student´s development globally competent student has:  knowledge of and curiosity about world historical events, geography, culture, environmental and economic systems and current issues from international point of view:  language and cross -cultural skills to communicate in effective way with people from other countries and to share experiences;  a commitment to ethical citizenship, to understand ethical dimension of globalization (Devlin-Foltz, McIlvaine, 2008) . To support students in this difficult task is a challenge for teachers, especially teacher´s educators. They, of course, should be prepared in areas described above and they are expected to have knowledge in international aspects of their teaching subject and a range of global issues, to be skilled to teach their students to gather and analyze various professional sources from foreign countries, to appreciate multiple points of view and to have a commitment to assist students to become responsible citizens (see more Devlin-Foltz, D. -Mc Ilvaine, S., 2008) .
High school institutions providing teacher education programs are at the core for future development of global competence not only in the future teacher´s profile but also for other people. Accordingly to B. Devlin-Foltz, S. McIlvaine (2008) there exist a variety of ways for internationalizing teacher preparation and supporting global competence (e.g. revising teacher education programs in the framework of global age philosophy, supporting foreign language acquisition of students, promoting study in another country and communication, as well as teaching practice in multicultural communities, creating possibilities to gain international experience within home institution and online, to allocate special financial budget for this area, to evaluate the effects of international experiences of students and teacher´s educators on regular basis by applying relevant evaluation tools, etc.).
Authors A. Lugovtsova -M. Yavuz give wider description on teacher competences. They analyze teacher who is multicultural and academically competent. They actually present a wide variety of demands on the work of teachers in today's educational scene. Teachers should be well prepared in five areas: knowledge, abilities and skills, attitudes, personal qualities and behavior. In comparison with other authors, the attribute "academic" is present in their concept of multicultural competence of the teacher. They want to emphasize, that the international interaction and collaboration among teachers are not limited by the process of teaching children, but include also research, discussions and innovations in theory, methods, approaches and philosophy of education (Lugovtsova, Yavuz, 2014, p. 16, 17) . The authors also discuss problems of teacher training faculties. It is necessary to create teacher training programs on such a level, that allows prospective teachers to gain relevant knowledge, skills and attitudes. On the other hand, teacher training institutions are expected to arrange internal and external conditions for the "first hand", authentic experiences of student teachers in the field of international communication and contacts. It is natural, that university -faculty teachers (teacher educators) are expected to serve as role models in international cooperation both in educational process as well as in research activities.
The other dimension of this topic is a quality of high school institution, which can be measured from many aspects and by various tools. Intercultural competence is a part of teacher qualification and can be measured by newly developed tools (e.g. "Globally competent teaching continuum", "My cultural awareness profile", "Intercultural development inventor", etc.). Experience on these issues is rare in our educational settings. However, above mentioned tools can be used as a professional inspiration for applying their principles into our system.
The authors´ research: the contribution of the international mobilities from students´ perspective.
In the past the Department of Pedagogy at Faculty of Education, Constantine the Philosopher University in Nitra, was always willing to support the idea of international exchange of experience as an interesting and stimulating way of increasing the qualification growth of teachers of the department, as well as the way of expanding their cultural horizon and the combination of professional and personal interests. The Department has been actively involved in the cooperation with 19 high schools/universities for teacher training, through teacher, staff and student mobilities within the EU Program "Erasmus" as well as the posting of workers abroad, monitoring of students studying abroad, participation in international research teams of cooperating institutions and the presentations of scientific results and educational activities abroad.
The authors of the paper, in the last 20 years, have been very intensively involved to promote the international dimension of education in their own workplace, particularly in the area of students and teachers mobilities (incoming and outgoing). They have been in contact mostly with students from Spain, Great Britain, Northern Ireland, Finland, the Netherlands, Germany, Lithuania, Poland, Hungary, Portugal, Belgium and the teachers from these countries at home university, or as the lecturers abroad.
Over the last years various methods have been applied in benefits evaluation of international mobilities of incoming and outgoing students. They were mainly observant of educational environment abroad and the conditions of implementation of semestral study for students or lecturing stays of university teachers (foreign language competence of the participants were monitored, administrative side of study stayscontacts with the international and study offices, material support of teaching and pedagogical practice, including modern teaching facilities, the availability of learning resources in the partner institutions in Leuven, Mechelen, Nijmegen, Umea, Freiburg, Linz, Porto, Ljubljana, Katowice).
The research goals
The goal of the research as we present in the following text, was to analyze the opinions and experience of students concerning the benefits of international mobilities which also provides the basis for the improvement of internationalization of future teachers' education and their global responsibilities -additional aim.
The research sample We received a large amount of reviews and we focused on student evaluations over the last five years. Our research sample represented 33 Erasmus students (from the Netherlands, Finland, Belgium, Poland, Ireland, Portugal, Croatia, Slovenia, Austria, Slovakia, Turkey, Spain) who attended study stays in Austria, Slovenia, the Netherlands, Belgium and Slovakia. The average age of students was 23 years, 3 were males and the others were females. The study stays were realized at higher education institution/universities for future teachers in pre-primary and elementary education study programs. There was non-random selection of participants based on availability.
Data acquisition methods
Qualitative empirical data were collected via semi-structured research interviews, self-constructed questionnaires focused on evaluation of semestral study stay abroad and especially written reflections of foreign students studying in our institution. We were inspired also by methods and techniques of reflective student´s leadership by B. Kasacova -reflective writing, specific thematic writing (2005, p. 104). After completion of the study stay we asked students to write an essay: "My personal contribution to international mobility".
Methods of data analysis
We have used the principles of the grounded theory method (Strauss, Corbin, 1999) for processing results obtained through qualitative semi-structured research interviews, self-constructed questionnaires focused on the evaluation of semestral study stay abroad and written reflections of foreign students. Analyzing qualitative data, we used analytical coding. Working with the categories (creating central categories and subcategories, looking for relations between categories), this method allowed us to point out areas that are considered to be significant by students in their international mobilities.
Selected empirical results
Our intention was to analyze the views and experience of students, which also provide the basis for the improvement of internationalization of education of future teachers and their global competences. We wanted to find dominant leading intentions for participating of students in the Erasmus programme, the impact of study stays on students development (with specific regard to the didactics of pre-primary education) and views on the relations foreign teacher -foreign student and among foreign students.
After the analysis of collected data, we could summarize them into 5 areas:
Leading intentions for participating in the Erasmus program
Based on the data we can state, that all students reported as the main purpose of the study stay, the improvement of their English, as the common language of the European Union. Another dominant intention underlined the international dimension of the whole Erasmus programme. The students wanted to participate in the programme due to the fact that this is a great opportunity to get to know new countries, people and cultures. Some students were motivated by the opportunity to get a glimpse of the studied area from a different perspective. Finally, some students link the stay in relation with future life, for example, one of the students stated: . The impact of study from the students´ perspective In this set of questions, students appreciated the most an opportunity to understand the disparities among people in foreign learning environment and to implement multicultural education in practice. Erasmus study stay led them to learn to apply critical thinking and combine theoretical knowledge with practice. They highly evaluated that, by presenting their projects and tasks, they improved their level of English and gained new skills in presenting a professional topic in front of the audience as well as the principles and forms of argumentation and debate. Moreover, students appreciated the possibility to approach a study program or a subject from the perspective of other students and teachers. Teachers, they were in contact with, became for them new and good role-models for teaching. They could also see different methodological approaches in the teaching of individual subjects, which is an incentive for subject methodics.
In this context, especially students of preschool and elementary education positively appreciated the opportunities provided by international study stays in the area of learning the content and methodology of pre-primary and primary education (especially in teaching of the mother tongue, mathematics, sciences and arts). They became acquainted with the concepts and basics of acquisition of pre-literacy skills and mother tongue of children in kindergartens, including the stimulation of language skills and phonemic awareness, methodology of children language skills development, the use of game activities, a wide variety of tools and different types of books for pre-schoolers, resp. "Syllabary" (ABC Books) and other books, or activity books for primary education. Our students stated that they were motivated by the use of online educational programmes, for example, in the acquisition of early literacy skills, in practicing phoneme and grapheme, orientation in space and right-to-left orientation as well as in the acquisition of vocabulary by children in kindergartens etc. It is also noteworthy that all above mentioned activities took place in multicultural classes, in which an official language was not a mother tongue of all pupils. Such a situation required a special approach of the teacher to pupils but also to the cooperation with parents. Educational activities in this area were provided by local teachers and were evaluated by our students as significant experience within their preparation for the teaching profession. The students were provided an opportunity to gain the qualities that a current teacher is expected to have, they were prepared for the teaching in, so called, "global age". In this way, for example, a student of pre-school and elementary education evaluates his semestral study stay in Belgium:"...I learned a lot, mainly about the methodology of teaching and new approaches of "pupil-centred education". I also gained experience in supporting individual activities of pupils and in project based teaching. I particularly appreciated the fact that active learning was preferred to verbal learning and that ideas of experiential learning were implemented in schools. Everything Concerning the requirements for teaching in a global society, some students stated that it would be appropriate if students, as future teachers, spent more time on pedagogical practice. Moreover, it would also be helpful to have more discussions on current issues, such as ... "reinforcement of radical right in Europe -racism, Islam phobia, crisis of capitalism, environmental crisis etc. ..." (An Austrian student). These and similar opinions confirm the maturity of future teachers and their interest in solving the actual problems of contemporary Europe.
Quality of foreign teacher -foreign student relations and relations among foreign students
In this set of answers, we recorded only a positive assessment of students. Erasmus teachers were perceived by students as knowledgeable, sensitive and helpful to the needs of students. Assessments covered the performance of teachers during lessons, the time they devoted to students after the school and their personal characteristics. Students evaluated positively that teachers were prompt in email communication and in providing students with English hand-out materials on seminars. They also supported comparative views on particular topics, gave students possibilities to decide on seminar teaching methods (..."Every teacher tried to ask us, which way we preferred to learn something and this means, that students had a voice in their class...", or "...even if we think some lessons are bad, it is also good experience!...", students from Portugal at the Department of Pedagogy of the Faculty of Education), created a good learning climate without competition. Teachers were given characteristics such as kind, human, friendly, polite, supportive, democratic, multicultural, sensitive, etc.
Concerning relations among foreign students, we did not record any negative comments. Students appreciated contacts both at school and in their leisure time as well as friendship they gained during their Erasmus study stay. Thus, for example, a Portuguese student describes friendship: "... the friends that I had here, were really part of my family, because I am too far away from my family but wasn't alone ...." Based on years of experience in this field of interest, we can state that for many students, Erasmus study stay is the first experience far away from their parents, relatives and close friends and it makes them feel homesick. For their teachers it means to be prepared professionally and have appropriate language skills as well as to be able to show empathy and understanding to young people studying abroad.
The best and worst study stay experiences of students All students reported as the greatest bonus making new friends and the ability to live in a new environment (in students´ dormitories and shared accommodation facilities for students). The best experience gained during international study stays is associated with organizing cultural events, getting to know national traditions, legends, folk tales and songs (e.g. several times Easter traditions were mentioned). Moreover, students also appreciated the feeling of independence and freedom and a characteristic feature of students´ life in all countries: ... "The Erasmus nightlife is good!"
As for the worst experiences, only few comments were reported. In general, students were very satisfied, some of them had small problems concerning eating habits in the hosting country (in Belgium), and were not used to have lectures early in the morning (students from Spain in Nitra) and to study hard, particularly, for essay writing. A very nice expression of what is considered to be the worst experience was presented as follows: ... "that it will end soon ... I would like to stay for longer ..."
However, we have to admit that our partner universities from the Western European region are better prepared for the international cooperation. This resulted from the analysis of obtained data and observations of practise abroad. It can be noticed particularly in the area of foreign language competences. One of the basic competences of every teacher (not only at a senior position or one that is involved in Erasmus mobility) is to communicate at least in English. This also applies to "mentors" and other teachers in schools where students were on pedagogical practise. All administrative procedures related to the international study stays at universities abroad (acceptance of students, their registration and the transfer of credits) were much easier and smoother because the administrative staff spoke English. This is, for example, how a Slovak student described the situation in Belgium: "... I was surprised that even the "ladies" in administration offices spoke English, so did the teachers in kindergartens and in all schools."
On the other hand, the results of our interviews with international students at our university pointed out the lack of foreign language competences of university teachers. This is reflected in a smaller offer of subjects for international students, limited professional contacts and complicated organization and realization of their pedagogical practise. The administrative problems related to the insufficient level of English of administrative staff were solved with the help of the students of the CPU in the position of a "buddy".
Comments on the organisation of Erasmus stays and recommendations for the future Language competences of teachers abroad are also reflected in the organization of studies for Erasmus students. Based on our own observations and semi-structured research interviews, which were carried out, we can positively assess the system of "international classes". In these classes, all students of different study programmes offered within a particular semester, meet together and are taught by teachers from the university as well as by teachers from abroad. Organization of studies for international Erasmus students (with a different level of English) by offering them common subjects in the international group (International Class) together with their individual attendance on chosen subjects is seen as an appropriate way to meet individual educational needs of international students. Teaching in these groups has more than just an educational mission. Different activities (e.g. excursions, multicultural meetings) are one of the means of fulfilling the idea of a European dimension in higher education, and fit into the overall atmosphere of respecting the cultural diversity. They provide international students with the possibility to meet together and to get to know the host country as well as with the opportunities for wider international comparison in education (presentation of facts about the education system in their home country and further comparison of systems). Unfortunately, the absence of possibilities of international contacts is negatively assessed by international students at the CPU in Nitra. For example, the student from Riga states: "...I missed meeting with other students on Erasmus stay. I expected the hosting university will create more opportunities for more varied program of international students, including excursions to get to know Slovakia, its history and culture. "
Conclusion
Multicultural context of teacher´s educational activities becomes a natural feature of modern education. International study stays of future teachers are valuable professional and personal experience. The need for international cooperation is enhancing for the job of future teachers. Without understanding the basic nature of internationalisation of university education as a whole, it is not possible to fulfil this idea. Based on our long term experience, we believe that the international communication and exchange of experience in pedagogical science, research and practice are important sources for professional and career development, as well as for cultivation of the personality of teachers as a characteristic feature of the future educators.
